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Introduction 
In many cases, it is to question whether the joint work teachers were involved in which should be labelled as ‘practice transfer’ or whether ‘joint practice development’ would provide a better description of their work. This is a move that validates the existing practice of teachers who are trying to learn new ways of working, and acknowledges the effort of those who are trying to support them both, in their having developed creative ways of working and the complexity of tasks when opening up and sharing practices with other members of staff.
For my Joint Development Practice I will be working alongside Kirsty who is a sports lecturer at EDC college. I have chosen to work with Kirsty because she also has this particular group and she has had a lot of experience with them, and I am wanting to find out if this method of getting students to think for themselves will work for her as well as me. She will be teaching ‘Physiology of Fitness’ where I will teach them ‘Planning a Safe Sporting Session’. Kirsty and I teach a variety of students who are studying a range of BTEC sports courses. I have found that one of my main concerns when teaching BTEC Level 3 Sport Subsidiary Diploma 2 lies within the way that I deliver the lessons in order for the students to take key notes. I feel that there is far too much emphasis being put on the PowerPoint presentation and the students rely on it being placed on the colleges VLE for them to access it, also it can be seen as an easy and convenient method for supplying students with the relevant and key information. With this particular group, I have found that students are finding it hard to pick out the key information from the presentation and write key notes down in order for them to take part in the lesson and give them tips when it comes to the students writing their assignments. I feel that my lessons are needed to be improved to accommodate the students so it enables them to absorb all the relevant information needed without me telling them what to write word for word. It is because of this reason that Kirsty and I have decided to focus my Joint Practice Development on using writing frames to promote success during task completion and assignments within a BTEC Sport L3 Sub Dip 2 class. A period of action research including delivery of 2 lessons, comparing lesson 1 and lesson 2 by using worksheets, student and colleague’s feedback via post it notes, and personal reflection will test the effectiveness and usefulness of this approach. 
Literature Review 
We were concerned that not all learners were grasping the topics in which we were teaching, and that some were comfortable to hide behind their friends answers. This ties in with Black and William’s (2008) argument that ‘it is really important for all learners to be given frequent opportunities to demonstrate the extent of their learning within a session’
Writing frames consist of outlines, which can be used to scaffold learners’ writing. The group does not have consistency when it comes to the work during lesson and when it comes to writing their assignment. Writing frames gives and allows the learners to a structure within which they can concentrate on communicating what they want to say and where it needs to be put within an assignment context, rather than getting lost in the form. To encourage both independent and co-operative work habits, completion of the activities can involve a range of groupings, including individuals, pairs, small groups, and whole class. The effective use of frames, can fulfil the needs of particular groups of children, can best be determined by the classroom teacher.
It is apparent that teaching styles have a significant role to play in the learning of pupils (Hopkins 2004).  The concept of this suggests that individuals learn in different ways and subsequently teaching should also be tailored to meet the individual needs of children and to ensure they are able to perform to their full potential.  Petty (2009, p.15 – 16) notes that ‘tasks and activities should be designed to be achievable and differentiated to meet the demands and needs of all learners, and to break down lengthy tasks into shorter ones’. This will allow and give the teacher more opportunities to reinforce responses and also enable learners to frequently reach a state of satisfaction in completing a task. 
Grout and Long (2009:114) suggested that teaching styles should be influenced by lesson outcomes that the pupils are working toward this seemed a significant point to raise and develop within the critical reflection section. Even so, Mosston's spectrum (2002) has underpinned teaching styles in practises within the physical educational profession. This included styles such as; guided discovery, command, practice etc. These styles determined the amount of responsibility that is given to the teacher and pupils within a lesson. For example; within active learning emphasis would be more on pupils taking responsibility and using more of a learner initiated or divergent style. A diverse range of teaching and learning styles were adopted and trialled during the block placement one and are shown within the lesson planning.
	 One other significant theory relevant to this report is the Accelerated Learning Cycle (Smith, 2003: 20). This consisted of four key parts;
1. Connection phase
2. Activation phase
3. Demonstration phase
4. Consolidation phase
(Smith, 2003: 20).

Waddington et al (1998) outlined that in a few secondary schools PE teachers are doing little to challenge stereotyping in PE and sport. This can be reflected in the provision of different and very often separate activities. In England the pupil teacher ratio has become a significant problem in sport as the size of the teaching groups has grown due to increased pupil numbers. With this adding further pressure for the PE and sport departments, they now need to make use of outside agencies for a supply of sports coaches to aid the delivery of the curriculum and extra-curricular PE. Kirk (1989) clarifies how the standard of daily lessons within Physical Education and sport has been reduced significantly as an outcome of poor teacher practice.
Methodology – Research Approach 
The reason in which I have chosen to do a JPD research project is that it has the potential both within my placement and in other schools which I have worked in to be clear of what development areas I myself and those need to work on and who has the skills, experience and the capacity to lead a JPD project. I feel that it is key to create a culture of a professional responsibility, where it allows everybody at every level to develop of sense of what needs to be done and how it can be achieved. This will allow opportunities to gain feedback from other members of staff and pupils in order to develop better practice within teaching Farrar (2013).  
I believe that JPD is a great way to carry out research. It moves away from the more traditional knowledge transfer approach of CPD, and ensures that leaders and teachers are working together in pursuit of raising standards, trying and testing approaches that lead to improvement through the day-to-day work, with constant reference and feedback from those who have the relevant experience and expertise. 
Methodology – Research Methods 
The subject of this study is to teach a BTEC sports group used at East Durham College. This research project will help to determine whether I have the ability to translate different teaching styles and how they use them within teaching the module ‘planning a safe sports session’. This will also determine whether the students prefer to write their own notes or have a writing frame which they can use as a base and structure when it comes to writing their assignments or completion of tasks. 
During this study, there will be a range of possible ways of gaining knowledge and understanding of the study. Interpretive positions come into the study as the researcher will be interpreting the results of this study to examine the extent to which I employ teaching styles in sport to meet and help those students to make notes within their lessons and when it comes to writing their assignments. I will find out whether my investigation works by carrying it out over 2 lessons with the same group within the topic area of ‘planning a safe sporting session’. I will gather the information on whether this research has worked by gaining feedback from the students by using post it notes and asking them if they preferred writing their own notes or prefer to use the writing frame as a guidance. Kirsty will gather the information in the same way to determine whether the students find it easier to write up their own notes or they preferred the guide of the writing frame to take notes.  
Findings 
Once I had taught the two lessons, and I gathered all of the information I had based upon my joint practice development research, I spoke to the students to see if they preferred using the writing frame to create key and useful notes or whether they preferred to write their own notes and set it out so they understand it when it came to writing their assignments and the completion of classroom tasks. The reaction from the students was a mixture of good and bad. 
A couple of students didn’t mind what they used as they found it easy to understand the topic and therefore didn’t require much guidance when it came to completing the class work as well as their assignment work. One student liked the writing frame as it was an easy guide when it came to making sure what they needed to include within planning a sports session. This particular student finds it hard to concentrate within lessons and gets easily disrupted, so the writing frame allowed him to pay attention and make key notes where it was necessary and with the appropriate guidance. The majority of the group, didn’t like that writing frame as they weren’t able to set out their notes in the format they wanted to and so it as easy for them to understand. One particular student, who is very bright when he wants to be, thought that he didn’t need the writing frame as it was an insult to their needs. Even though he is a bright student, he decides to hide that behind his personality and therefore gets in to a lot of trouble by winding up his other classmates.   
Kirsty did the exact same method of research to find out whether the same group of students preferred the writing frame in her lesson or writing their own notes. Kirsty was teaching physiology of fitness which requires a lot of in depth detail around each of the systems. As we both know the group well and they aren’t big on writing. So hypothetically they should prefer using the writing frames within her lessons as it gives them more guidance when it came to classroom tasks and their assignment work. Kirsty’s first lesson with no structured writing frame, none of the students took any notes and therefore required a bit of help when completing further tasks within the classroom, then also when they moved into a computer room to do their assignment work. Kirsty’s second lesson which consisted of the writing frames most students didn’t need much guidance when it came to completing the work which was set by Kirsty. As everything they needed to know was on the writing frame which assisted them really well within her lesson.  
Recommendations 
Despite the research accommodating positive findings in relation to the projects aims and objectives, for Kirsty’s topic there is still potential for further research surrounding this area of research. Further research therefore cannot only address the limitations within this project, but also expand the knowledge and understanding around the surrounding area of the research. Once I had gathered all the information needed, myself and Kirsty met up and discussed out our findings and we decided that, the students preferred the writing frames when there is a lot of detail and key information needed for particular classroom tasks as well as guidance with writing their assignments. However, from the results of my lessons, I would definitely try it again within a different topic area where they are unfamiliar with certain aspects of the module or topic area. 
Evaluation 
In conclusion, it is appropriate to relate the key finding with the aim of the study. To begin with the aim of the study was to see how students preferred and reacted to the use of Writing Frames to promote the success during task completion and assignments within a BTEC Sport L3 Sub Dip 2 class. Kirsty and I met up before and after we had gathered all of our research and information and then discussed our results and findings. Kirsty had seen positive results within her part of the study as the group needed a lot of guidance throughout her topic area as it was so in depth with key information. However, when I did the research, the vast majority of the group didn’t like the use of writing frames as they felt that they didn’t need it. Furthermore, the topic in which I was teaching them (Planning a safe sporting session), they had previously covered a lot of the same material within another module and therefore already knew a lot of the key information which was provided. 
Personal Reflection
My personal reflection on this research is that I thought the research could have went better if I have done it within a different topic area and carried it out on another sports group. Also the use of jpd I felt lacked sometimes as it was difficult to plan when we were going to carry out this research as the students were so far behind in other work which made me carry the research out later than I would have wanted to. Although the findings were good within Kirsty’s lessons, I feel that if I were to do this again I would of carried it out in a much more detailed topic area, then I feel it would of determined if the students needed the writing frames particularly more within a more in depth area of study. As this would have helped them and guided the students more with classroom tasks which have been set and also guidance when it came to completing their assignments and allowed them to hand them in on time. 
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